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INTRODUCTORY MATTERS

● PREFACE
● CONSTRUCTING, ADJUSTING OR
   ADAPTING SCHEMES OF WORK
● PHYSICAL LITERACY
● PROPOSED CURRICULUM 2013
● GUIDANCE FROM THE
   ASSOCIATION FOR PHYSICAL
   EDUCATION
● ATTRIBUTES FOR OUTSTANDING   	
   PE

What are we aiming to achieve through our Physical •	
Education Curriculum?
How do we achieve the objectives?•	
How do we use the schemes of work which have been •	
created?
Physical Literacy and Quality Physical Education•	
Any curriculum for Physical Education needs to comply •	
with National Curriculum requirements and pay due 
regard to any advice or guidance given by the 
Association for Physical Education and Ofsted. 
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SECTION 1

PLANNING THE
PHYSICAL EDUCATION

PROGRAMME

To deliver a Physical Education curriculum of quality,
it is necessary to plan for a broad and balanced programme
which allows children to learn and experience a wide range

of activities in different contexts and environments.

Rigorous curriculum planning must be in place

PLANNING IS AT THE HEART OF THE
PHYSICAL EDUCATION PROGRAMME.

Long Term / Curriculum Map. - Key Stage and Year Plan•	
Medium Term - Unit Plan•	
Short Term - Lesson Plan•	
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Games

●	 Feet - The five basic jumps
	 2-2
	 2-1
	 1-2
	 1-same
	 1-other
●	 In different directions e.g.
	 netball/ basketball/ volleyball.
●	 In different game contexts.
●	 Jump within a pattern of
	 movement as in a 
	 lay-up shot.
●	 Jump to receive/send/ 
	 intercept/keep goal/wicket
	 keep or outwit opponents
●	 Jump to score points
	 through a basket in 
	 basketball, jump to catch; to
	 rebound for defence or 
	 attack, jump to smash in 
	 badminton.
●	 Individually/within a team.
●	 Group assisted jump - rugby.

Gymnastics
●	 Feet - the five basic jumps
	 2-2
	 2-1
	 1-2
	 1-same
	 1-other
●	 Flight using hands and feet
	 (e.g. vaulting)
●	 Different body shapes and
	 turning in different 
	 directions.
●	 As part of a sequence of
	 movements/skills requiring
	 accurate repetition.
●	 With a partner in different
	 relationships.
●	 With a group in different
	 relationship.
●	 Onto/from/over apparatus.
●	 Whilst using apparatus
	 clubs, skipping rope, hoop,
	 ball and ribbon in rhythmic
	 gymnastics. Sending/
	 receiving/ travelling with.
●	 2-2 in trampolining routines
	 and on and from different
	 body parts.

Dance

●	 Feet -The five basic jumps
	 2-2
	 2-1
	 1-2
	 1-same
	 1-other
●	 Different body shapes and
	 turning.
●	 As part of dance phrases
	 and dances which explore
	 and communicate ideas.
●	 With a partner in different
	 relationships.
●	 With a group in different 
	 relationships and group
	 shapes.
●	 Flight using hands 
	 and feet.
●	 Assisted flight in 2’s 
	 and groups.
●	 Jumps when holding/
	 using props.
●	 Jump when sending and
	 receiving props.

Athletics

●	 Feet - The five basic jumps
	 2-2
	 2-1
	 1-2
	 1-same
	 1-other
●	 Onto different body parts
	 in high jump.
●	 To jump for maximum 
	 performance.
●	 Jump as long as possible
	 and as high as possible.
●	 In combination to jump as
	 far as possible (triple jump).
●	 With developed technique
	 to run over hurdles as 
	 quickly as possible.
●	 With a pole to jump as high
	 as possible.
●	 Individually – personal best
	 or in competition with others
	 or as part of a team against
	 another team.
●	 As part of an endurance
	 activity – e.g. steeplechase.
●	 Technique and accurate
	 replication is necessary.

Outdoor & Adventurous

●	 Feet - The five basic jumps
	 2-2
	 2-1
	 1-2
	 1-same
	 1-other

●	 On feet to negotiate 
	 obstacles – e.g. jumping a
	 stream.

●	 On hands and feet e.g.
	 gate vault.

●	 As appropriate in 
	 different tasks/ 
	 expedition/ adventure 
	 situations.

●	 Individually or in a team
	 to identify and solve 
	 problems and overcome
	 challenges safely and 
	 efficiently.

Swimming

●	 Feet - 1-2 feet as in a
	 springboard approach 
	 for a dive.

●	 1-1 stride action as in 
	 shallow water entry for 
	 life-saving.

●	 2 feet – 2 feet jumping into
	 the water showing 
	 different body shapes
	 before entry.

●	 Bouncing patterns used 
	 in aqua-aerobics.

●	 Flight from feet to hands
	 as in a dive; accurate 
	 replications is necessary.

●	 Driving  hard with legs to
	 rise from the water to 
	 send/receive a ball in
	 water polo.

●	 Identify and solve the
	 problem of entry for both
	 personal survival and 
	 life-saving situations.

Fitness & Health

●	 Feet - The five basic
	 jumps
	 2-2
	 2-1
	 1-2
	 1-same
	 1-other

●	 Specific jump 
	 techniques as in
	 karate.

●	 Exercising safely and
	 effectively as in 
	 aerobics and rebound
	 activities.

●	 Bouncing patterns as
	 used in aerobics.
 
●	 Individually. 

●	 In a group bound
	 together by rhythm. 

Skills are further developed into specific techniques unique to the game or activity.

JUMP - FLIGHT
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SECTION 3

INDEPENDENT 
LEARNING

Teachers should always remember to select and present tasks which give children 
the opportunity to make informed choices and to make decisions about their own 
learning.

Using the gradually acquired knowledge of core skills and principles of movement, 
children will begin to understand how to use them in different contexts.

If they are asked to look at each others’  work and evaluate it, they can use this
knowledge to make informed judgements and engage in decision making
discussions.

In order to afford opportunities for this independent learning to take place, the
performance principles wall display has been devised. The accompanying CD
contains the wall display which may be printed out and mounted on the
hall/gymnasium wall to encourage independent learning, self and peer
evaluation and assessment appropriate for the age of the children in gymnastics
and dance. This resource can be used most effectively both for analysis and setting 
clear steps for challenge.

Creative task-setting, problem solving tasks, small-sided games, practices with
 overloaded sides, cards, conditioned games, different equipment, different sizes 
and shapes of playing space or pitch could be some of the strategies used for devel-
oping independent learning in all areas of the PE Curriculum.

INDEPENDENT LEARNING WITH PERFORMANCE PRINCIPLES 
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SECTION 5

MINIMUM EXPECTED 
STANDARDS OF

PERFORMANCE IN
PHYSICAL EDUCATION

This section will encourage the planning of excellent educational experiences and 
enhance teachers’ knowledge of the subject.

Having worked through “Planning the Curriculum”, “The Rule of 5” model of
analysis of skill development and having access to the “Building Blocks” quick ref-
erence guide showing everything that needs to be covered, we now arrive at the 
questions of what do we teach when and what should children to be able to do at 
different ages and stages of development from 5-14 year?

NB. Year 6 in Primary Schools have the Key Stage 3 standards to refer to, so teach-
ers and children can see how their work fits into the whole developmental picture.

Key Stage 3 teachers will have Key Stage 2 standards identified to use as a bench 
mark or baseline for further development. 

By 7 Years 
(end of Key Stage 1)

By 9 Years
By 11 Years

(end of Key Stage 2)
By 14 Years

(end of Key Stage 3)
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GAMES

(These expectations reflect the Attainment appropriate for this age group)

By the age of 7 years (end of year 2) most children will be able to:-

1	 Perform in a co-ordinated and controlled manner a range of
	 “sending”, “receiving” and “travelling with...” skills.

●	 Send a ball and range of equipment by sliding, pushing, rolling, bouncing, 
throwing, kicking, striking and heading.

●	 Gather a ball or piece of equipment with hands, feet, other body parts or an 
implement.

●	 Travel with a ball or piece of equipment by carrying, balancing, pushing, tapping, 
bouncing, or by dribbling with hands, feet or an implement.

●	 Sustain concentration and practise to improve and perform with more 
confidence.

●	 Repeat and use the skills with co-ordination and control in a variety of 
co-operative and competitive games.

●	 Show a good awareness of others’ in running, chasing and avoiding games, 
making simple decisions about when and where to run.

2	 Apply the skills in a variety of simple games; make choices about
	 appropriate targets, space and equipment; use simple tactics.

●	 Create games as an individual or in pairs.
●	 Understand the importance of rules and play within them and know how to score.
●	 Change the rules of the game to make it better or more challenging.
●	 Combine skills e.g. dribble and kick.
●	 Develop simple tactics and use appropriate ones to suit different situations.

3	 Observe, copy and play games, then alter rules and tasks to make
	 the games better. Describe performances accurately and recognise
	 what is successful.

●	 Watch and describe performances accurately.
●	 Observe, demonstrate and copy someone else’s game or idea.
●	 Use what they have learnt to improve the quality and control of their work.
●	 Work well with a partner or small group to improve their skills.

4	 Be actually involved and recognise how their body feels when
	 playing games.

●	 Understand and describe changes to their heart rate when playing different 
games.

●	 Move safely and actively about the space and when using equipment.
●	 Know that after vigorous activity, breathing and heart rate increase and body 

temperature rises and see that faces become flushed.
●	 Feel that muscles and limbs are working hard and that they become tired after 

sustained activity.
●	 Know that regular exercise improves health and helps the body to work well.
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bo
un
ce
 a
nd
 p
at
-b
ou
nc
e 
a 
ba
ll 
w
ith
 a
 d
eg
re
e 
of
 c
on
tro
l.

(c
)	

un
de
rs
ta
nd
 h
ow

 to
 s
en
d,
 re
ce
iv
e,
 k
ic
k 
an
d 
dr
ib
bl
e 
a 
ba
ll 
an
d

pr
ac
tis
e 
to
 im

pr
ov
e 
th
e 
sk
ill
s.

(d
)	

sh
ow

 a
 d
eg
re
e 
of
 c
on
tro
l w

he
n 
se
nd
in
g 
an
d 
re
ce
iv
in
g 
a

ra
ng
e 
of
 e
qu
ip
m
en
t.

(e
)	

un
de
rs
ta
nd
 th
at
 th
ey
 m
us
t “
ge
t i
n 
lin
e 
w
ith
 a
 b
al
l t
o 
re
ce
iv
e

it”
.

(f)
	

se
nd
 a
 b
al
l i
n 
va
rio
us
 w
ay
s 
to
 p
la
y 
in
di
vi
du
al
 ta
rg
et
 g
am

es
 o
r

ta
rg
et
 g
am

es
 w
ith
 a
 p
ar
tn
er
.	

2	
FO

C
U

S 
O

N
:- 

TH
R

O
W

IN
G

 A
N

D
 C

AT
C

H
IN

G
			




A
N

D
 A

IM
IN

G
 G

A
M

ES
M

os
t c

hi
ld

re
n 

sh
ou

ld
 b

e 
ab

le
 to

:‑

(a
)	

kn
ow

 a
nd
 s
ho
w
, b
ot
h 
in
di
vi
du
al
ly
 a
nd
 in
 p
ai
rs
, h
ow

 to
th
ro
w
 a
nd
 c
at
ch
 u
si
ng
 a
 v
ar
ie
ty
 o
f a
pp
ar
at
us
.

(b
)	

se
nd
 a
 b
al
l, 
be
an
ba
g 
or
 q
uo
it 
ov
er
-h
an
de
d,
 u
si
ng
 u
nd
er

ar
m
 th
ro
w
, r
ol
l o
r “
sk
im
” a
nd
 k
ic
k.

(c
)	

ai
m
 c
on
si
st
en
tly
 b
et
w
ee
n,
 in
to
, a
t o
r o
ve
r a
 v
ar
ie
ty
 o
f

ta
rg
et
s 
us
in
g 
a 
ra
ng
e 
of
 s
m
al
l e
qu
ip
m
en
t.

(d
) 	

un
de
rs
ta
nd
 th
e 
co
nc
ep
t o
f a
im
in
g 
ga
m
es
 a
nd
 h
ow

 to
m
ak
e 
th
ei
r g
am

es
 h
ar
de
r.

(e
)	

pl
ay
 a
n 
ai
m
in
g 
ga
m
e 
co
-o
pe
ra
tiv
el
y 
w
ith
 a
 p
ar
tn
er
 a
nd

“k
ee
p 
th
e 
sc
or
e”
.

3	
FO

C
U

S 
O

N
:- 

B
AT

 A
N

D
 B

A
LL

 S
K

IL
LS

,	D
EV

EL
O

PI
N

G
   

   
 

   
   

   
   

   
   

   
   

   
   

 P
A

R
TN

ER
 W

O
R

K
M

os
t c

hi
ld

re
n 

sh
ou

ld
 b

e 
ab

le
 to

:-

(a
)	

st
ee
r a
 b
al
l a
lo
ng
 th
e 
gr
ou
nd
 w
ith
 a
 b
at
 in
 a
 c
on
tro
lle
d 
w
ay

us
in
g 
di
ffe
re
nt
 d
ire
ct
io
ns
 a
nd
 w
ea
vi
ng
 th
ro
ug
h 
sl
al
om

s.
(b
)	

ba
la
nc
e 
a 
ba
ll 
on
 a
 b
at
 w
he
n 
st
an
di
ng
 s
til
l o
r w

al
ki
ng
.

(c
)	

hi
t a
 b
al
l w

ith
 a
 b
at
, u
pw

ar
ds
 a
nd
 d
ow

nw
ar
ds
 w
ith
 s
om

e
co
nt
ro
l.

(d
)	

se
nd
 a
 b
al
l a
lo
ng
 th
e 
gr
ou
nd
 a
nd
 th
ro
ug
h 
th
e 
ai
r f
or
 a

pa
rtn
er
 to
 c
at
ch
 o
r r
ec
ei
ve
.

(e
)	

un
de
rs
ta
nd
 a
nd
 s
ho
w
 s
ki
pp
in
g 
w
ith
 a
 ro
pe
.

(f)
	

us
e 
st
ee
rin
g,
 h
itt
in
g 
al
on
g 
th
e 
gr
ou
nd
 a
nd
 h
itt
in
g 
th
ro
ug
h 
th
e

ai
r t
o 
pl
ay
 in
di
vi
du
al
 a
nd
 c
o-
op
er
at
iv
e 
ta
rg
et
 g
am

es
.

4	
FO

C
U

S 
O

N
:- 

A
N

D
 G

A
M

ES
 A

N
D

 S
K

IP
PI

N
G

		


M
os

t c
hi

ld
re

n 
sh

ou
ld

 b
e 

ab
le

 to
:‑

(a
)	

pl
ay
 s
af
el
y 
w
ith
 a
 p
ar
tn
er
 in
 ru
nn
in
g 
ga
m
es
 a
nd
 w
he
n

us
in
g 
eq
ui
pm

en
t.

(b
)	

th
ro
w
 a
nd
 c
at
ch
 in
di
vi
du
al
ly
 a
nd
 in
 p
ai
rs
 u
si
ng
 a
 v
ar
ie
ty

of
 a
pp
ar
at
us
 in
cl
ud
in
g 
ho
op
s.

(c
)	

ki
ck
 a
nd
 d
rib
bl
e 
a 
ba
ll 
w
ith
 c
on
tro
l a
nd
 ro
ll 
an
d 
re
tri
ev
e 
a

ho
op
.

(d
)	

pr
ac
tis
e 
an
d 
de
ve
lo
p 
th
ei
r s
en
di
ng
 a
nd
 re
ce
iv
in
g 
sk
ill
s 
in

co
-o
pe
ra
tiv
e 
ga
m
es
 w
ith
 a
 p
ar
tn
er
.

(e
)	

de
m
on
st
ra
te
 h
ow

 to
 c
ha
ng
e 
th
e 
ga
m
e 
to
 m
ak
e 
it 
ha
rd
er
.
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SECTION 6

ASSESSMENT,
RECORDING &
REPORTING

ASSESSMENT
1	 Begins at the planning stage

2	 Assessment is about making judgements
	 	 (a)	 Subjective - using professional judgement
	 	 (b)	 Objective - testing, measuring, timing etc.

3	 (i)	 Can be criteria referenced
	 	 (a) Own criteria
	 	 (b) Agreed criteria for the school
	 	 (c) Nationally set criteria
	 (ii)	 Norm referenced

4	 Methods of assessment can include
	 	 (a) teacher observation
	 	 (b) pupil observation
	 	 (c) questions and answers
	 	 (d) demonstrations
	 	 (e) measuring/timing etc
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